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ABSTRACT

English language educators work in a context at home and abroad of both
historic and contemporary cultural dominance. Awareness of this by host
nati onal sand the expatriate educators themsel ves can | ead to concerns about
the cultural valuessuch peopledisplay and, wheninleadership positions, their
eligibility and competenceto make good |eadership decisions. Inspiteof such
misgivings, host culturesmay display avariety of practi cesthat the conscientious
expatriate educator isjustified in opposing, and such educators often possess
arangeof uniquely valuable skills, founded on durable professiond principles
that may be brought to the service of their host national employers.

1.INTRODUCTION

Thispaper drawsfrom the experience of delivering educationa servicesin
adozen countriesover aperiod of thirty yearsand combinesthiswith areading
of someof the standard literature on educational administration. It seeksto
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detail someof the professiona contributionseducators might makein apost-
colonia context and ininstitutionsrun by host nation administrations. It will
make the case that there are principles by which a successful educational
ingtitution may berun, regardlessof cultura setting, nationd politica reditiesor
geographic and environmentd factors. That many ingtitutionsand systemsare
not run by these principles accountsfor chronic poor educational outcomes
and adependency on foreign expertise. The creation of strong ingtitutionsrun
by and providing future opportunitiesfor an indigenous popul ation must be
seenasacritica development priority in many nationa contexts. The competent
educator who understandsthese principles, regardless of nation of origin, has
amultitude of specific contributionsto make.

The discussion uses both the terms “values” and “principles.” The former
agreeswith the source material in educational administration andisthebasis
for thergjection of certain culturd practicesdetailed below. Inmy understanding,
itisatermthat refersto our senseof right, wrong and morality, thingswe are
both offended by and violateregularly aswetravel fromoneculturd environment
to another. The word, principles, a word preferred by Professor Senyo
Adjibolosoo gppliesbetter toitemsinthelist provided in theconclusion (persond
communication). Principlesought to apply regardlessof cultura context,
however much outrageisincitedin cultural contextswherethesearenot yet
recognized, and 0| offer, but do not ingst onthese.! | agreethat thefoundation
uponwhich both professiona conduct and institutional policy arebuiltisbest
thought of asprinciplebased.

The contextsinwhich wework giveusopportunitiesto exercise both. At
present, for example, | am employedinacollegeof technology inthe Sultanate
of Oman, where my attention has been preoccupied by anumber of theissues
that arisewhen large quantities of young adults, with little apparent preparation,
aptitude or motivation, are herded into “college” classrooms. Here they take
delivery of acollege preparatory language program that terminatestento twelve
gradelevel sabovetheir measurable skill levels,? but from which programthey
are nonethel ess promoted into higher technical programsin engineering, IT
and business.

The overseeing ministry providesthe textbooks, setsthe standards and
rej ectsinput that suggeststhereareflawsin the syssem. Largecohortsof nervous
specialist instructors from poorer countries make an elaborate display of
complying with ministry expectations under the name of aquality assurance
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program that requiresthat endlessformsbe completed, documents compiled,
andinstructiona staff held to administrativeroutines.

Inthe case of many suchinstructional staff members, thesa ariesearned
herewill setthemupfor lifeat home. Thereis, consequently, little appetitefor
rocking the boat. Instead of tackling theeducationa dysfunction, instructors
quietly find waysto inflate the scores of even themost incompetent students.
Fromtimeto time, exam questionsareleaked to them and responses prepared
by the instructors. While numerous questionnaires are issued which lead
instructional staff to declarations of personal competence, engagement and
accountability, no hard datais collected on student performance. Although
supervisor observations are made, instructors perceivethat they areretained
or dismissed onthebasisof their popularity with the students. Instructorswho
find they can no longer work within the college system aretold that thisis
because there have been “too many student complaints” about their classroom
performance.®

Inshort, thereareanumber of indtitutiond issuesthat an expatriate educator
might choose to address having to do with student | earning outcomes, the
ingtitutiond cultureof learning, instructor professionalism, and administrative
priorities.

2.ENGLISH LANGUAGE EDUCATION

Intheprofession of English language education ahierarchica relationship
exists between native speakers of English and non-native speakers. For many
yearsthisreationship was primarily encountered between host nationalsand
expatriate contract staff, but today, as the demand for English language
instruction spreads, expatriateinstructional staff isincreasingly non-native
speaking aswell. Herein Oman, for example, expatriate English language
ingtructorsinthe college system may be native speakersof languagesasdiverse
asAfrikaans, Arabic, Albanian, Bengdi, French, Malayalam, Polish, Tagalog,
Turkish, Urdu, and Yoruba. Whilethisdiversity makesfor amorestimulating
and globally representative college environment, sometimes an uneasy
professiond rivaryisasofelt.

Many employers, however, till ins st that applicantsfor these positionsbe
native speakers holding passports from the US, UK, Canada, Australiaor
New Zedand. That is, Englishlanguage education, internationally, continuesto
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be practiced by representatives of former colonia systemsand carriestheir
visiblefeatures. Innational contextswherethecolonid experiencewasavoided,
non-invasive, or fleeting, thesignsof residud hostility tend to befew andrare.
(HereinOman, for example, we aretreated quite plessantly.) In other contexts,
our presenceisopenly discussed asproblematic. (Iragisan examplefrom my
recent experience, and Nigeriafromin past.)

Educated native speakersdo have afuller and more accurate command of
their language. Thisisof importancein maintainingahighlevel of accuracyin
thelanguage content of classroomingtruction andin creating critical documents
such asexaminationsand course handbooksthat arerelatively error free. Native
speakersd so have an advantagein their ability to accessrelevant professiona
research materia sand, consequently, in being ableto apply thebest information
availabletother classroom and administrative practicesand by being aconduit
for new ideasto other teaching staff members. In addition, the English speaking
nations have many of the world’s best universities, and qualifications from these
universitiesusualy represent ahigher standard of training. Thelargenumbers
of international studentswho flock to these countriesfor higher studiesprovide
evidence of the broad recognition of thisexcellence.

Native speakers may be deficient in other respects, however. Attitudes
toward work, readinessto follow established institutional disciplinesand
protocols (such as dress codes and time schedules), quality of collegial
relationshi ps, cooperativenesswith administrative staff assigning duties, and
culturd ingght dl vary consderably from oneindividud tothenext. Moreover,
many native speakers who work in English language education have
backgroundsinunrelated fiel ds (here, in engineering, geol ogy, computer science
and biochemidgtry, for example), and they areoftenlackinginthelinguigicingghts
and classroom training that non-native speaking instructors may bein better
possession of .

We are assembled together at theinvitation of the host country to be agents
to promote nationa devel opment through education. Wearethere becausethe
host country is not yet able to provide the quality of educators it needsto
redizethisnationa development objective onitsown. In somepost-colonia
contexts, thechallengeisacute. Friedman (2012) asserts, former coloniesare
not weak and poor because they were colonized. They were coloni zed because
they wereweak and poor. Many post colonial societies have had to facethe
immense challenge of building post-colonial institutions and systems (of
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governance, law, education, hed th, trangportation, communicationsand so on)
without the necessary expertise, experience and established infrastructure. For
thisreason, and wheretheresourcesare avail abl e, expatriate expertiseremains
inhighdemand. Thisistrueinawiderangeof professonsinadditionto English
education. Herein Oman, for example, medical doctors, dentists, university
faculty members, collegeand high school instructors, highway contractors, ol
engineers, IT specialists, construction workers, restaurant staff, shop clerks,
and housemai ds are predominantly, and exclusively in somecases, foreign. (A
nationa population of about 2 millionisserviced by morethan 800,000 expatricte
workers (Muscatdaily.com, 2011, quoting from the 2010 Oman national
census).)

In some cases, where aleadership vacuum is evident and preventswork
from being completed, expatriates are placed in leadership positions.
Understandably however, and as soon asthisbecomesfeasible, leadership
responsi bilitiesare commonly transferred to host national's, apractisenow well
establishedinmuch of theArab Middle East. Indtitutiona |eadershiprolesmust
belearned onthejob, and thereisno substitutefor cultivating native expertise.
Therolethat then sometimesfallsto expatriate staff isto provide enabling
support for that leadership.

Either in positions of authority or in support rolesto this authority, in
consideration of the now widely accepted injustices of theformer imperial
systemsand of the condescending attitudes till seenin somerepresentatives
of thewealthy English speaking nations, canthe use of expatriatestaff fromthe
devel oped nations till be defended? Following isan argument that it can.

3.CONTEXTAND LITERATURE REVIEW

Throughout my career asan international English educator, includingthe
years| spent in Canadian classrooms, culturd difference hasbeentheprevailing
reality. | have never been employed to teach studentsfrom my own cultural
and ethnic background. Inthefirst years of such teaching, onemight confidently
imaginethat oneisarepresentative of thesinglebest educationa traditionin
the country most successfully in practice of it, and that oneis mandated to
induct othersinto that culture of excellence.* Indeed, inthe mid 1990s, when
Canadawasranked first on the UNDP Human Devel opment Index for severa
yearsrunning andtheUniversity of Victoriaplacedfirg initscassof universties
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by McLean’s magazine, those of us involved in this university’s English programs
wereready to make some pretty hubrisfuelling assertions. A subsequent fall
from such heights could not help but beto better effect, complacency being
otherwise quick to settlein. Moreover, however proficient we may beat what
wedo, several great demonic beasts|urk beneath the surface, following us
wherever our fortunesmay takeus: thereisthefact of our dispossession of the
ownersof our land; our consumer civilization has produced unprecedented
ecological and climate crises; we helplessly serve a pervasive “dehumanizing”
bureaucratic culturethat keepsour systemsup and running.

Theissueof culturd diversity can beviewed from the perspective of the
dominant culturein search of ahumane assimilation of itsminorities (Blair,
2002). English languageteachersinintensive English programssuch asare
provided at various Canadian universitiesare primarily concerned with the
task of training languagetouristsand international students seeking university
admission. Whilecultura conflict may beafeature of such classrooms, more
often cultural differencesarelikethe stock on the shelves of addlicatessen:
exotic daintiesto sample and enjoy but that can quickly be spat out if they
proveindigestible. Public school and community college educators bear the
task of providing new immigrantswith necessary language kills; inthemgority
of cases suchimmigrants have chosen to cometo thiscountry and arein eager
pursuit of integration into Canadian work culture. Canadahas along (and
undoubtedly whitewashed) history of success in integrating immigrant
communities into the mainstream without depriving them of the heritage
languages rdigiousbdiefsand cd ebrationsthat sustaintheir ssnseof membership
intheir ethnic community.® The categories of immigrantswho farelesswell
have often comefrom conflict zones, natural disastersor extreme economic
hardship, and they aremore at risk of occupying categoriesof concerninthe
school system.® Blair (2002) placesWest Indian, Bangladeshi and Pakistani
studentsin thisgroup in England and recommends a processwhereby teaching
staff may bere-skilled to respond to the needs of such children (p. 185). Such
multicultural classrooms, recognizable by periphery studentsinametropolitan
context, arethe professional concern of many skilled and thoughtful public
educators; it may befurther observed that teacherswho display egregiously
inappropriateculturd skills, while sometimesdifficult to curtail, do not receive
endorsement of the system (and would most certainly be gected from the
profession by many of itsmembers).
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Anadditiond issuehasto dowiththeroleminoritiesplay in theeducationa
hierarchy, asDillard (1995) discusseswith regard both to the obstaclesfaced
by an African American woman in a potentially white male principal’s role and
how atough love approach to children at risk startsto turn her school around.
Havingtheprofessionitsdlf reflect thediversity of the community isanecessary
step toward giving voiceto marginaized communities, reflecting theprinciples
of socid justicethat it espousesand providing fair opportunity toall.

Language education international ly, however, has made of white native
speakersan amost unassail ableelite. Whilethisislikely apassing phase, a
relic of theold imperial order that the TESL (Teaching English asaSecond
Language) phenomenoniseffectively disabus ng other regionsof, it remainsa
regrettable shortcoming of thistrade.” (Inmany partsof theworld, thepreferred
candidateisayounger, fair haired Western woman; ol der whitemen areexcluded
asmuch asany other category of applicant.)

Theadminigrativechalengethat conscientiousexpatriateeducators (Whether
whiteor someother color) faceishow to enter awesk ingtitutiona environment,
and, under theconditionsof alimited contractua assgnment, havethemaximum
effect. How can an dienadministrator, received sometimeswith no better than
politehostility and at other timeswith an obsequiousincomprehension, makea
difference? Foreign experts must decide whether their higher duty isone of
making friendswithlocals, or investigating, diagnosing and curing workplace
ills. They may dothisinfull knowledge of thetradition of theculturd colonidism
and therdativist notionsthat bringinto question theauthority and competence
that they represent. In many cases, however, their competence and problem
solving skillsproveto bereal andtheneed for their services substantial. Thus,
wheresuch educatorscan negotiatethemsd vesinto effectiveroles, thepossibility
of being that single voicethat is heard, can lead to profound professional
satisfactionsand substantid good for thehost institutions.

Bothinstructorsand educational administratorswho are empl oyed abroad
on expatriate contracts must work in astate of constant tension between the
cultureof ther training, intdlectud background andingtitutiond experienceand
that of their haost communities. Often overtly hired to establishWestern dlassroom
practices, achievement standardsand ingtitutional process, such professionals
too oftenfind incomprehension of and hostility to thosewhen theencroachments
arefdt on persond freedomsthat enforcement of anunfamiliar disciplineentails®
Theeffective program administrator in such contexts must perform acareful
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balancing act, often making decisions that compromise effectiveness, not
because hosts necessarily have an alternate and equally valid “way of knowing,”
but rather because the disciplines and personal detachment of professional
administration (Weber, 1952) require an acculturation processfrominfancy
(suchaswhenthechildisplaced in aseparateroom fromits parents) that can
only beimperfectly acquired, likean additiond language, in adulthood (Bourdieu,
1974).

Not all societiesshould be considered at risk; in my work experiencein
Central China, Japan, South Koreaand Saudi Arabia, | have not seen this.
Rather, it has been theAfricans, Pacific Islanders, Tibetans, and Kurdswho
have most perceived themsel vesto bevictimsof an overbearingworld order
or aspecific hegemony (not alwaysWestern). Such soci eties, however, may
also beguilty of someof the most unacceptabl e breeches of widely accepted
gandardsof humanrights, often placingtheexpatriate professond intoaposition
of acuteroleconflict. Effective performancerequiresof theadministrator that
he or she “should be drawn from the ranks of those with greatest access to...
the Form of the Good” (Evers and Lakomski, 1996, p. 392—referring to a
Platonic modeof leadership). That is, effectiveleadership will draw fromthe
administrator’s strongest convictions about right and wrong.

Whilegppointed to agtation and endowed with powers, theschool principd,
or educational program administrator, foremost hasthe responsibility, while
serving asystemthat, arguably, inheritsits character fromillegitimate seizures
of power, to render that system humaneto the untutored youth who must be
inductedintoit. Administratorswho have only ever spent their livesin school
areindanger of being unidimensional, however. If the school child emerges
from the samebackground, isaproduct of the same culture, theremay belittle
conflict, butit isin thetreatment of the outsider that the measure of agood
administrator can betaken. Bourdieu (1974) describesastatusquo that every
responsible public educator must striveto overthrow. When schoolsservethe
purpose of making the massesreadi er to surrender to power, they are party to
asysemthat thriveson conformity, regulation and control rather than opportunity,
consensus and creative personal liberation (Anderson and Ginberg, 1998;
Bates, 1987; Bourdieu, 1974; Whitney, 2008).

A recurring themein theliterature on educational |eadershipisthat school
administration is intrinsically “value” laden. Greenfield’s distinction between
“is” and “ought” (1992) is illustrative, but values are also central to the work of
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Hodgkinson (1991), Sergiovanni (1992), and Campbel| (1994) (to mention
but afew). The assertion of the place of transformational leadership, reinforcing
democrati ¢ princi plesthrough shared decision making, searching for agreater
inclusivenessof women and racia minorities, and recognizing thespecid status
and needs of indigenous popul ations refl ects both the sense that the existing
administrative culture is morally flawed (poorly accommodating of the
hereditarily disempowered) and that administrationswork in apervasively
changing and moral context. The omissioninthisbody of work, in general,
however, hasbeen that specific valuesarenot further identified. | shall attempt
to counter thisevasivenessin my conclusion.

4. THE INDIGENOUSKNOWLEDGEARGUMENT

Further complicating the administrator’s moral authority is the persistent,
and possibly irremediabl e, reality that weare beneficiaries of ahegemony built
on dispossession of indigenous peoples, and, in the case of much of the
Americas, onthedavery or indentured |abor of imported subject popul ations.
Moreover, and at atimewhen wemight beready to believethese mattersare
safely lostinadistant past, we areinheritors of the world viewsthat made
these thingsacceptable. And, whilethelensthrough whichweview what must
surely have been harsher times makes our judgment of the actions of our
ancestorsuncertain, no ameioratinging ght into thesinsof the past can be seen
assufficient to excuse theignoranceand neglect of the present.

Puamau (2005, p. 4), in accord with Tuhiwai-Smith’s characterization of a
“resistance struggle” for “survival” (1999, p. 107), articulates well an important

Pecific perspective:

With the exception of Tonga, the Pacific region has been
colonized by various “western’ countries over the last three
centuries. The primary instruments of control of colonized
subjectswere (and still are) written history (texts), education
and language. Colonial practices—including the historical,
imaginative, material, institutional and discursive—have
significantly transformed Pacific ways of knowing, beingand
doing. Theideologica, palitical, economicand socid structures
currently in placetoday are manifestationsand hybrid vers ons



VVol.19 No. 1 ChrisWhitney: A Codeto LiveBYy: 45

of the colonid project. Colonia waysof knowing and doing,
together with ‘western’ values, attitudes and cultural practices,
permeate the lived experiences of the colonized to such an
extent that they have become part of the postcolonid landscape.
At thepoint of decolonization, if thereisno ddliberateeffort to
resst, overthrow, even transform these colonial legacies, then
inherited structuresand systemswill become normative and
hegemonicfixturesof nationd life.

Battiste (2002, p. 2) further amplifies Tuhiwai-Smith’s reservations about
research and indigenous peopl es:

Indigenous knowledge comprises the complex set of
technologies developed and sustained by Indigenous
civilizations. Oftenora and symboalic, itistransmitted through
the structure of Indigenous languages and passed on to the
next generation through modeling, practice, and animation,
rather than through thewritten word...[C]onducting aliterature
review on Indigenous knowledge impliesthat Eurocentric
research canreveal an understanding of Indigenousknowledge.
The problemwith thisgpproachisthat Indigenousknowledge
doesnot mirror classic Eurocentric ordersof life.

My side in the culture debate, and consistent with the terms of my
employment, however, hasnecessarily |eaned toward what arewiddy, though
not unanimously, regarded as universal values (“principles”) and standards.
So-called Western institutions and “values” of effective education, hard work
and achievement have been embraced with considerabl e successin ahost of
non-Western societiesand by successful migrantsinto Western societiesfrom
many more cultura backgrounds.® Contact provided amenities, servicesand
ingtitutions upon which post-colonia popul ations have cometo depend and
which have been enthusiastically embraced by them. The post-colonial
experience has, with considerablejustice, shifted the burden of maintaining
these onto the shoul ders of indigenous popul ations, which in many caseshave
not had the cultura resourcesto be ableto handlethelevel of ingtitutional and
socia complexity involved. The sort of knowledge, skills, and disciplinethat
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areingtilled by effective delivery of public education are a the heart of the
successful transfer of authority and responsibility to post-colonia populations.
Without this, theamenities, servicesand indtitutionsupon which these popul ations
now depend start to collapse, a consequence that few |eaders are ready to
endorse, evenin caseswherethey sharethe general uneaseabout their colonia
experience and the erosion of positive cultural va uesthat they see happening
all around them.®

Alternately, thereispresently ashared and growing awarenessthat the
logic of growth of the “Eurocentric” paradigm has reached something close to
its outward limit. Diamond’s insight (2006) about the repeated tendency of
civilizationsto bring about their own downfal through mismanagement by over
exploitation of the available resources has sounded another cautionary note. It
may be surmised that these factors more than the healing power of remorse
have created abetter receptivity to indigenous ecol ogica knowledgeand the
need to blend our understandingswith those of aborigind land husbandry. Fear
of the possible collapse of our own civilization has perhaps opened us to
alternativesthat we had no time or patiencefor in our pioneer years. In such
case, the solitary San, who “do not, in fact, require the validation of outsiders
in order to perceive their own knowledge as legitimate,” and who, having the
option of staying outsidethe system, may in fact bethose best fit to surviveit
(Hays, 2009).

5.ORIGINAL SIN

TheWest, of course, isnot aloneinitscondition of sin. Primate studies
would suggest that thetriba conflict from which theWest emerged triumphant
(so far) is an innate response to competition for resources (Mazur, 1985;
Whitney, 2007). Genocidd conflictsbetween ethnic communities, paraleledin
chimpanzee communities by kinship groups slaughtering members of other
kinship groups (Boesch et. ., 2007; Wrangham €t. al ., 2006), persist to the
present day: the Hausaand Yorubaagainst the Ibos 1967-70, Saddam against
the Kurds in 1988, Bosnia, Rwanda, Cambodia, Sudan, Congo, and now
Syria, to namebut afew. Our ownWorld Warsare not so far behind us, the
peace between Western nations since the 1940s being a recent historical
phenomenon.
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Similarly, Patterson’s study of slavery (1982; see also Gates, 2010) reveals
that thistoo was widely practiced even by societies that became its most
recognized victims. Freed African American davesbecamedaveholdersin
Liberia African Americanswho return to their rootsin Ghanaare offered a
ritual of reconciliation with their host brotherswho had sold theminto that
trans-Atlantic davetrade.! Iboscontinued with atradition of domestic davery
into the late 20" century (Emecheta, 1977). Islamic civilization routinely
subjected captive non-Muslimsto slavery, and it isinthe Middle East still
today that some of thelargest scale human trafficking continues.?

The former practice by Ibos of abandoning twins to die in the “evil forest”
was halted by the Scottish missionary Mary Slessor (Livingstone, 1918). Ibos
continueto practisegenital mutilation of girls(FGM).=3

Northwest coast aborigind communitieswereidentified aspractisngritua
sacrifice of slaves and cannibalism in “potlatch” ceremonies (Patterson, 1982,
citingthefield studiesof Franz Boaz). Ritual sacrifice and cannibalism have
been practised to recent timesinWestern Nigeriaat the Orishashrinesoutside
Oshogbo.*

My femal e Ethiopian friends are victims of, and future perpetrators of ,
FGM, and flatten (“iron”) their breasts.*

My Kurdish hosts, in addition to FGM, also practice honor killing of
wayward sistersand dissident young journalists. Thedeath by stoning of al17
year old Yazidi girl, Du’a Khalil Aswad, from the Mosul area of Iraq, for taking
aMudim husband cameto theattention of theworl d becauise someonerecorded
the execution on acell phone and subsequently downloaded thevideo to the
internet.® This deed became no less unpal atabl e when a K urdish colleague
choseto defend the action because the Yazidis are an endangered community.
Thelater nation of Zardasht Osman, astudent journalist, for writing
facetiouscriticiamsof theregiond president wasafurther honor crimeimplicating
top government officials (Dagher, 2010). | counseled agay student after a
prominent Iragi religiousleader called for the death of all homosexuals, anda
gay instructor |eft hispost after onemonth on thejob becauise of mercilessgay
baiting by membersof oneof hisclasses.

A viceprincipal at the high school wherel first taught in western Nigeria
waswidely knownto promoteborderline4" formgirlsto 5" forminreturnfor
sexud favors. Teaching staff memberswho knew of thisdid nothingto stop the
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practice (though one senior teacher aluded to the practicein astaff meeting,
refusing to elaborate; presumably thevice principa had retaliatory powers).

IntheMarshal Idands, | wasplacedin the position of havingto protect an
11 year old girl from being raped by her drunken uncles. It was a custom,
according to her mother, that young girls should beavailableto male members
of thefamily. (Themother did not gpprove, and it wasuponreceiving aguarantee
from the grandmother, withwhomthegirl wasstaying, that weagreed to alow
her to return home.) TheMarshallsalso suffer from adisproportionately high
rateof violent crimes.

And, at timeswe have done no better: according to documentsdisplayed
in Victoria’s Christ Church Cathedral in the late 1970s, white members of the
Victoriacommunity deliberately distributed smalpox infested bl anketsamongst
the Songheespeopleinthelate 19" century asameans of reducing their numbers
tofacilitate seizureof their lands.

Theaccount could easily beextended, but thisisarepresentative sample.

Whilel am ready to makeroom for quitealot of personal choicesinmy
Republic, and someof them ether quite quirky or outrageousto the conservetive
morality of thecommunity | grew upin,*® | am no cultural relativist. Some
traditions have no right to endure. As| have grown older, | havefelt more
confident about making thispoint fromtimeto timein my travels, occasioning
periods of conflict both with my hostsand with colleagueswho preferred not
to getinvolved. One individual’s outrage does not change a cultural practice,
andintoo many casesdefeet isthe only poss ble outcome; however, thegreater
defeat would have been to say or do nothing (as| did in my moretimorous
earlier years).

While some of us have much to atone for as inheritors of the master
narr ative, then, we cannot wholly submit to our collective guilt. Not every
dimension of the Eurocentric visionisevil, and not all indigenouspractice has
aplace in the present. Weber’s bloodless bureaucrat, so readily the agent of
villainy, still has a place. It doesn’t hurt to take rational administrative principles
to theremoter regions of theworld, even if they are doomed never to take
root. Commonly, it must fall to the educationa administrator to go beyond
these, makethecritica mord discriminaionsand thenfollow upwithresponsible
decisonsand action.
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6. CONCLUSION

Absolutely criticd tointernational educatorsisabedrock set of principlesupon
which to make decisions and takeaction, then, whether or not such principles
have muchto dowith thoseincul cated intheir formativeyears. Personsinvested
withadministrativeauthority inalien cultura contextsfacedl thechalengesof
administrative decision making combined with the burden of havingto make
valuejudgments about what are often sengitive cultura differences. Initidly,
ignorancewill lead to error, and the incautious administrator may be defeated
intheearliest stagesof hisor her tenure; however, knowledge, once gained,
whileit certainly informsthe decision making process, does not removethe
dilemmaassoci ated with having to decidewhen to respect host culturd tradition
andwhentoruleagaingt it. A responsible profess ond administrator must abide
by aset of principlesthat isboth flexible and adaptable, but that al so includes
aninviolablefoundation. Theunthinking, value neutral, bureaucrat may be
professionally effective but is likely also to face an increasingly strained
rel aionship withmembersof the host community or find himor hersdf having
to make decisionsthat cannot belived with.

Adminigtrative authority isgranted to aliensonly in caseswhere decision
makersof host soci eties perceivethemsalvesto bein astate of administrative
deficit, to be without the human resources needed to provideleadership for
institutionsregarded ascritical to thesociety. Whilealmost all of my overseas
placements can be seen asfeeding off the same dynami c of the dominance of
Western civilization (or, worseyet, older white men; Western women can be
every bitasimperidigticinthefield, | must however observe), theredity onthe
ground in these postingshas been, at |east experientidly, quitedifferent.

On occasion, | am the only representative of my remote and little
encountered civilizationto befound from onehorizonto thenext. Moreover, in
thosel ocationswheresuch whitemen get up to their usual mischief, my tendency
has been to supply adissenting voice, feebly protesting thecultura invaders
and advocating for therightsof the nativesto determinetheir own destinies.
I’ve been fired for doing this. With those nasty chaps removed, | more often
than not end up takingtheir place. | thereforea so haveasubstantid accumul ated
record of conflict with my host culture contacts.

In caseswhereno other counsel wasavailable, | had to fall back on such
principlesas| have had possession of, whichinclude, but arenot confined to,
thefollowing
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Educationimpliesthepromotion of hedthy lifestylesthat indlude
appropriate nutrition, exerciseand deep;

Public educationd ingtitutionsareto beinclusive, servingand
celebratingitsminoritiesand thedisadvantaged nolessthanits
mgorities,

Accessto post secondary education isby academic merit, not
socid privilege, evenin caseswhere economic statusisa
determiningfactor;

Public education, whatever e seit does, ismandated to ingtil
thediscipline, knowledge, skillsand enthusiasmfor life
asociated with successinadult life;

Academic honesty isat the coreof all our work;

Public education must servethe needs of both sexes, favoring
neither boysnor girlsinthequality of preparation provided for
successinlife;

Children of both sexesareto be protected from sexua
exploitation, either by members of the community or by
membersof theingtitutiona staff;

An ethic of cooperative endeavor must balance off the
competitivedrive, and the celebration of excellence must not
be antagoni ticto va ues of community cohesivenessand good
will;

Harmony inthemidst of diversity can best be promoted by
favoring no religioustradition aboveothers,

Conflict must beresolved without violence; student discipline
must a so beingtilled without violence;

Disciplinary actionsmust betaken for stated causes,
administered according to establi shed processand applied
equally toal membersof thelearning community;
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. Educatorsmust maintain professiona relationswith client
students;

. Whileinformation controlled societieshave difficulty adapting
to datadriven open administrations, datadriven decision
making leadsto better outcomes,

. Good will and moraleare maintained when administrative
decisonsareinformed (though not necessarily driven) by staff
feedback and communicated clearly following consultation.

Living by and acting upon such bedrock principleshas major implications
for thenature of thefuturesociety that public educatorsespecidly areentrusted
withforming. Such principlesare not acceptableto dl peoplesinal places, but
they arebroadly defensible, cons stent with thedevel opmenta directionspursued
in many parts of theworld, and tend to train individual s to be productive,
honest, respectful of differencesand responsibletoward theworld around them.

Culturesdo not suddenly change because someone comesaong with a
better way of doing things, however, and it will beup to those membersof host
nations who have understood the merits of better practicesto turn these, by
gtages, into morewiddy understood principles, practised habits, andingtitutiona
policies. Theseare career objectivesfor those who will spend their working
livesbuilding their nationsthrough the establi shment of strong and effective
ingtitutions. Herein Oman, | havearound meanumber of talented and capable
Omani colleagueswho recognize the character of the strugglethey face now
andintheyearsahead to build an education system that preparesyoung people
to be competitively ready to enter the workforce and to become meaningful
partnersin theenterprise of nation building. These educatorswill betheones
to determinewhether any of thevaues, principles, or practicesof the expatriate
educatorsthey have met d ong theway areworthy of making their own.

For anumber of important reasons, thewholeworld isnot going to develop
after themodd of 20" century North America, but we should not see ourselves
as purveyors of a defeated paradigm. After all, if we can’t reason ourselves to
amoreba anced rd ationship with our living environment and human community,
the emerging ecological crisiswill force this upon us. Giving indigenous
knowledge asecure placein public educeation chdlengesusto changethewhole
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paradigm, or truth game (Evers and Lakomski, 1996, p. 389, quoting
McKinney and Garrison, 1994, p. 83), by which welive. Our homes, means
of transportation, food on our table, clothing, family relations, gainful
employment, creativeoultlets, accesstotravel, interpersonal relationshipsand
social experience (to namebut afew) areall ontheblock. Indeed, wewill be
better people and members of amore humane society oncewe have done so,
and the planet upon whichwelive may at long last breathe asigh of relief.
Those of uswho travel the world deserve to be criticized for many of our
footloose excesses, but we do at least |earn, however imperfectly, to tread
light upontheearth, embracingitindl itsmanifest diversity. And, perhaps, we
glean afew durable principlesfrom our encounterswith thisdiversity.

NOTES

1. Thergectionof theUniversd Declaration of Human Rightsby anum-
ber of Idamic statesisan example of astatement of principles, and oneof the
most elevated in my estimation, that has nonethel ess been condemned asa
mere statement of alien values. We might a so remember some of Moamar
Qaddafi’s last words to his captors: “Don’t you know the difference between
rightand wrong?”

2. Readingdiagnostictest resultsgaveamean readinglevel of lower than
gradeonefor Level 4 (final Foundation level) students; the textbook upon
which theexamsare based concludeswith readingsat grade 10to 12 level.

3. A Canadian of my acquaintance, employed at another university, had
just thisexperiencein late 2012.

4. Indeed, | havebeeninformed, by aproduct of that tradition, that China
hasthebetter education. While | remain unconvinced, it will beinstructiveto
see if China’s growing international presence and investment wealth resultsin a
favorable reassessment of the strengths of itseducational culture.

5. | recently (2010) visited theVictoriaPolice Department Museum, where
thereisadisplay giving an account of African Americanswho cameto Victoria
from San Francisco in 1858, hoping to find better treatment inthe colony of
British Columbia. They werequickly hired by the new city police department,
but were so badly abused by both criminalsand their victims (both of whom
would sometimesturn againgt theintervening black officer) that theexperiment
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inracid diversification of the policeforcelasted for just two monthsbeforeit
had to be suspended.

6. |hadanumber of years’ membership in the local (Victoria) African
Association, and it wasthe an observation of the onetime president of that
association (of Ghanaian origin) that it wasAfricansfrom conflict zonessuch as
M ozambique and Somaliaand who had therefore experienced disruption of
their educationsand culturd traditionsat homewho subsequently experienced
the greatest difficultiesin adjusting to the demands and di sciplines of Canadian
life. Africansfrom more peaceful partsof the continent and with relatively
unviolated ethnic traditions (such as Ghanaor Botswana), in contrast, man-
aged to reach higher level s of educational achievement, to build stronger fami-
lies, and to gain longer term and more secure employment. | hasten to notethat
themost visblemisfitsin thissociety, seen on many adowntown street corne,
arewhiteand localy born.

7. Wherel have had such authority, and not been specifically ordered to
the contrary, | have always sought to hire diversity, to ensure both agender
bal ance and the representation of nonwhiteraces. The most professional of
my colleagues have a so been attuned to thisissue.

8. My lragi students sometimes cameinto my office and shouted at me:
“I thought you were here to teach us democracy, so that we could do whatever
we wanted!” My response, about standards and discipline, usually disappointed
them.

9. Marshalese, however, have amixed record in their successasmi-
grants (The Marshall Islands Journal, 21 November 2008, p. 12). Iwalani
and Andrade (2007, p. 145) makethe point that Pacificislandersin genera
show the characteristics of adgptation of indigenous popul ationsrather than of
immigrants, asseen, for example, inhigh suiciderates.

10. Thissection hasbeen adapted from my 2009 report (unpublished) to
the Ministry of Education of the Republic of the Marshall Islands: “Making
Public Education Work in the Republic of theMarshall ISands: Resultsof a
Reading Diagnostic Program and Implications for Reform.”

11. | also met with community leadersin 1999 and 2001 in the Cape
Coast and Elminadave castle region who described thisto me.

12. I have persona knowledge of Ethiopian victimsof thistraffic.

13. I wasmarried to an Ibo woman for long enough to havehad aninside
track on such practices.
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14. Personal communication from Suzanne Wenger (1989), aWestern
atiginvolvedintherevival of the Orishashrines, high priestessof Osun (God
of Iron) and along timeresident of Oshogbo until her death at 94 in 2009.

15. Indeed, | argued the point with one of them, who insisted shewould
dothesameto her own children.

16. See www.executedtoday.com/2008/04/07/2007-dua-khalil-aswad-

yazidi-honor-killing/
17. | havejust today (20 August 2010) received word of amurder of one
native college staff member by another at the collegewherel onceworked.
18. | have been regarded as personally immoral in more countriesthan |
caretoidentify; this has been without compromiseto the set of professiona
principlesthat | work by, | hasten to add.
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